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SL ENG PROFILE THROUGH AN ANALYSIS OF DEVELOPMENTAL LESSON OBSERVATION DOCUMENTS 2014-2017 (n = 56) 
 

A. ANALYSIS OF THE STRENGTHS OF THE LESSON AND AREAS FOR FURTHER DEVELOPMENT / SUGGESTIONS IN LIGHT OF OUR EFFECTIVE TEACHING CRITERIA 
 

Knowledge and Awareness (KA) Strengths of the Lesson Areas for further 
development  

a) understanding and knowledge of and about the 
language/content/skill/concept TWO sub areas combined 

10, 12, 16, 31, 55  

b) knowledge of relevant teaching methods/strategies 
 

  

c) knowledge about the class (e.g. level, abilities, interests, needs, class 
dynamics) 

 
 

 

d) knowledge about individual students (e.g. names, interests, affective 
needs, cognitive needs, learning styles, study habits) 

2, 22, 34  

e) awareness of students’ progress and potential difficulties 
 

  

Planning and Preparation (PP) Strengths of the Lesson Areas for further 
development  

a) general preparation for and planning of the lesson  
 

4, 14, 16, 20, 31, 44, 52, 55, 56  

b) lesson aims and objectives (e.g. relevant to course aims, appropriate to 
students’ needs, clear, realistic) 

2, 19, 20, 56  

c) how the lesson fits in the whole picture with respect to course aims and 
previous and future lessons/how it relates to previous and future 
learning re. language/skill/concept/content 

16, 45, 55, 56  

d) materials and resources (e.g. well-chosen/well-prepared, relevant to 
lesson/aims, appropriate to the level and Ss.) 

2, 4, 8, 11, 16, 17, 19, 20, 23, 24, 28, 31, 
33, 46, 47, 52, 54 

 

e) choice of techniques/teaching strategies (e.g. appropriate to students’ 
needs and interests, motivating, varied, balanced, principled) 

3, 9, 12, 19, 25, 33, 56  

f) choice of activities/tasks (e.g. appropriate to students’ level, motivating, 
varied, balanced, principled) 

3, 5, 11, 13, 16, 17, 19, 20, 36, 42, 43, 
51 

 

g) choice of technological tools and resources  1, 19, 52  
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h) incorporation of knowledge about students and class and sensitivity to 
students’ needs/level of language lesson plan (e.g. clear, organized, 
consideration of aims, class profile, potential challenges and strategies, 
staging, timing, interaction patterns) 

13, 52, 55  

Rapport and Communication with Learners (RC) Strengths of the Lesson Areas for further 
development  

a) general attitude/manner/presence (e.g. confident, pleasant, 
enthusiastic, energetic/lively, positive, encouraging, fair, smiling, calm) 

1, 6, 7, 8, 11, 13, 14, 15, 17, 18, 21, 23, 
26, 27, 28, 29, 30, 31, 32, 33, 36, 37, 38, 
39, 40, 42, 43, 45, 46, 47, 48, 49, 50, 51, 
52, 53, 54, 55, 56 

 

b) attitude towards students (e.g. understanding, positive, caring, patient, 
approachable, supportive, interested) 

2, 4, 5, 9, 10, 13, 19, 21, 25, 29, 30, 45, 
48, 51, 53, 55 

 

c) ability to build building a good relationship with students (e.g. using 
students’ names, knowledge about students,  awareness of how 
students feel, empathetic) 

1, 2, 3, 6, 9, 12, 14, 15, 16, 18, 19, 21, 
23, 25, 30, 32, 33, 34, 35, 37, 40, 43, 45, 
46, 48, 50, 51, 52, 53, 54, 56 

27, 36 

d) ability to motivate motivating students to learn (e.g. expressing genuine 
interest in students, listening actively to students, reacting & responding 
to students, involving different students in the lesson, valuing students’ 
contributions, using humor) 

2, 3, 10, 17, 19, 20, 21, 22, 23, 24, 27, 
31, 34, 36, 37, 45, 46, 52, 55 

 

e) ability to build building trust (e.g. genuine interest in students, sound 
knowledge of the language, helping students to see the value of 
learning, being open and receptive) 

10, 55  

f) ability to build building individual communication with students (e.g. 
awareness of students’ strengths, needs, interests) 

7, 11, 14, 16, 21, 22, 34  

g) giving praise and encouragement when appropriate, providing positive 
reinforcement 

3, 5, 6, 14, 15, 19, 20, 21, 24, 25, 27, 28, 
32, 33, 36, 38, 39, 40, 42, 43, 45, 47, 48, 
49, 52, 54, 56 
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h) expressing confidence in students’ knowledge and abilities 
 

10, 17, 36, 53, 55  

Lesson Presentation (LP) Strengths of the Lesson Areas for further 
development  

a) ability to encouraging participation and involving students (e.g. 3, 4, 6, 8, 9, 11, 12, 13, 17, 20, 21, 22,  
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nominating students, using humor, expressing confidence in students, 
giving students time to think, giving students equal opportunities to 
participate, on task time) 

23, 24, 25, 26, 29, 30, 31, 33, 35, 36, 37, 
39, 40, 42, 44, 46, 49, 53, 54, 55, 56 

b) making use of students’ existing knowledge, previous learning (e.g. 
elicitation, prediction work, recycling of learning, making use of 
students’ ideas) 

2, 5, 6, 8, 13, 14, 16, 17, 18, 21, 23, 26, 
28, 30, 33, 34, 35, 37, 38, 40, 42, 44, 45, 
46, 54 

31, 43 

c) giving students time to think/plan/respond and opportunities to also 
work on their own 

3, 5, 7, 17, 20, 26, 28, 30, 40, 45 
 

1, 2, 4, 9, 12, 14, 16, 23, 
26, 34, 35, 36, 39, 54, 55 

d) encouraging skills development and independent learning (e.g. raising 
students’ awareness of and promoting the use of different learning 
strategies, study skills, encouraging students to use dictionaries, 
encouraging students to make use of academic support facilities) 

1, 2, 3, 9, 13, 15, 16, 19, 20, 24, 27, 28, 
38, 41, 44, 45, 46, 50, 52, 55 

53 

e) providing challenge for students (e.g. encouraging students to think 
critically, asking students to justify answers, considering tasks for early 
finishers) 

20, 21, 23, 29, 30, 37, 42, 43, 44, 46, 54, 
55 

2, 36, 40, 41, 48, 51 

f) elicitation/questioning techniques (e.g. varied, challenging, motivating, 
with patience, minimal TTT/input from the teacher) 

1, 5, 6, 9, 12, 14, 20, 21, 23, 25, 27, 29, 
33, 35, 36, 37, 39, 42, 46, 47, 48, 49, 50, 
51, 53, 55, 56 

7, 10, 13, 19, 30, 42, 56 

g) accuracy in presentation (e.g. expression, language used, concept 
presented, explanation given) 

35, 37, 56 17, 51 

h) use of personalization (e.g. language, topic using anecdotes, stories, 
experiences) 

1, 2, 7, 12, 20, 22, 23, 27, 37, 45, 46, 52  

i) encouraging students to use the target language as much as possible, 
appropriate use of L1 

2, 10, 12, 20, 30, 37, 44, 45, 47, 50, 52, 
55, 56 

3, 4, 14, 21 

j) encouraging students to interact with and learn from each other (e.g. 
collaborative learning) 

3, 4, 7, 10, 11, 15, 20, 21, 22, 24, 25, 26, 
27, 29, 31, 32, 33, 36, 38, 40, 42, 45, 46, 
48, 53, 54 

2, 23, 39, 52 

k) use of voice (e.g. ability to project, clarity, audibility, enthusiasm, speed 
of delivery) 

5, 13, 16, 17, 24, 25, 26, 29, 35, 37, 40, 
48, 50, 53, 54 

 

l) body language (e.g. reflects interest, confidence, eye contact with whole 
class, facial expressions) 

21, 23, 27, 52, 55  

m) catering for a variety of learning styles and abilities 1, 2, 20, 39, 43, 46 47 
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n) use of teaching aids and materials (e.g. whiteboard, OHP, ppt, pictures, 
other visuals, realia, task sheets) 

1, 4, 11, 19, 23, 24, 25, 27, 28, 32, 33, 
37, 39, 41, 45, 48, 49, 50, 51, 52, 53, 56 

1, 7, 34, 44, 55 

o) using a variety of techniques and strategies to involve learners in the 
lesson 

19, 29, 54  

p) effective exploitation of materials and tasks (e.g. observing the principle 
of quality rather than quantity, focusing on meaning, opportunistic 
teaching i.e. exploiting unexpected learning opportunities) 

5, 6, 7, 10, 12, 13, 19, 20, 23, 25, 29, 30, 
36, 38, 39, 40, 42, 43, 44, 45, 47, 48, 55 

3, 6, 8, 14, 16, 18, 22, 24, 
28, 32, 35, 41, 45, 50, 54 

q) scaffolding of learning (e.g. making the topic and text more accessible to 
students, exploiting top-down strategies to raise interest and activate 
background knowledge, achievable tasks) 

1, 2, 13, 15, 19, 20, 46 2, 39, 49 

r) use of technology to support learning processes (e.g. principled, varied, 
engaging, educational) 

1, 12, 14, 17, 18, 19, 23, 31, 33, 35, 42, 
43, 44, 45, 52 

5, 7, 49 

s) giving students choice in learning (e.g. tasks, materials, work peers, 
homework) 

4, 13, 37, 42, 55  

Lesson Management  (LM) Strengths of the Lesson Areas for further 
development  

a) flexibility and ability to adapt the lesson (e.g. adapting the lesson to 
students’ needs and interests) 

13, 18, 20, 23, 34, 44, 56  

b) class atmosphere (e.g. positive, lively, relaxed, element of surprise) 5, 7, 8, 11, 12, 14, 15, 16, 20, 22, 23, 24, 
25, 26, 30, 33, 37, 38, 39, 40, 41, 42, 43, 
45, 49, 55, 56 

 

c) lesson development and flow (e.g. clear aims, purpose for learning, 
smooth transitions, coherence between stages, different work modes) 

2, 3, 6, 7, 9, 10, 13, 15, 17, 19, 20, 23, 
25, 27, 29, 30, 36, 38, 42, 43, 45, 46, 49, 
50, 51, 52, 53, 54, 55, 56 

11 

d) giving instructions / setting up tasks (e.g. clear, staged, checked if 
necessary, grouping students) (MOVED from LP) 

4, 33, 41, 54 13, 15, 19, 20, 21, 26, 36, 
44, 46 

e) monitoring of students’ work and providing support where necessary 
(e.g. encouraging students to think, challenging students, probing for 
right answers, guiding but not doing the work for the students, 
unobtrusive manner, even spread of attention) 

2, 4, 7, 9, 11, 13, 16, 17, 19, 20, 23, 24, 
28, 30, 31, 32, 33, 34, 41, 44, 45, 47, 56 

5, 11, 29, 44, 56 

f) involving different students in the activities 11, 12, 17, 19, 20, 24, 25, 27, 32, 38, 52, 34, 42 
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 53, 55 

g) error correction techniques (e.g. supportive, encouraging, constructive, 
unobtrusive, appropriate, principled) 

27, 39  

h) checking of understanding/concept and learning (e.g. systematic, 
focused, involving different students, varied, giving students time and 
space to think/plan/respond, showing patience) 

1, 2, 4, 5, 7, 17, 20, 23, 29, 34, 38, 40, 
41, 46, 52 

13, 19, 48 

i) providing feedback on learning (e.g. systematic, varied, involving 
learners, giving praise and encouragement when appropriate, avoiding 
teacher echo) 

4, 5, 6, 15, 17, 20, 24, 26, 28, 36, 37, 38, 
39, 40, 41, 42, 43, 46, 47, 50, 51, 53 

1, 9, 10, 27, 29, 33 

j) staging of activities/tasks e.g. logical procedure/sequence 
 

13, 14, 19, 20, 23, 25, 30, 33, 42, 47, 55 17, 51 

k) pace (e.g. varied, engaging, snappy) 
 

13, 19, 25, 30, 33, 39, 54, 56 29, 32, 36, 47, 53 

l) use of time and timing of the activities and the lesson (e.g. setting a time 
limit for tasks, time allocated to tasks) 

15, 30, 38, 39, 44, 47, 53, 56 16 

m) providing opportunities for students to record/reflect on their learning 
 

4, 19, 30 1, 41, 42, 47 

n) physical organization of the room and use of space (e.g. seating 
arrangements, use of lights, central spot during whole class elicitation) 

26 1, 22, 25, 27, 29 

o) control and handling of discipline addressing/handling of 
challenging/undesirable student behaviour (e.g. constructive manner) 

30, 33, 39, 44, 56  
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B. SAMPLE EXTRACTS 
 
Strengths of the lesson 
 

 Giving learners choice: who to work with and which unit to revise 

 A very learner-centred lesson with students doing most of the work; you acted as a guide/resource to clarify concepts/lexis during the lesson 

 Choice of task: it’s very useful to get students to use phrases or sentences to complete the text. In this way they can think beyond isolated lexis 
and focus fully on meaning. 

 Encouraging the learners (who did not volunteer to answer) to answer but not trying to push too far beyond their current comfort zones 

 You effectively made a long, challenging reading text more accessible to students by breaking the reading into chunks for easier comprehension; 
giving students different tasks for each chunk; adopting a jigsaw approach with an emphasis on collaborative learning by making links to a video 
previously watched on the topic 

 Exploiting the moments to stretch students linguistically e.g. encouraging learners to go beyond single-word responses (“Can you give us a nice 
sentence starting with ‘He said...’?”; “We need a verb...”; prompting learners to recall/vary their lexis through a variety of techniques e.g. giving 
the first letters (to elicit ‘curse’, “You mentioned it...C-U-...”; to elicit ‘trust’...”Starts with a T-R-...”; asking for synonyms (“What’s a synonym for 
‘pricey’?”, miming to elicit ‘prospectus’ asking learners to unpack their answers (“Give us another relationship. What do you mean?”) 

 Excellent use of questions and probing to elicit ideas and language; to check understanding; to challenge learners e.g. “Why are certain 
newspapers popular?” “What affects a newspaper’s point of view?” “If we think or feel a newspaper is biased, should we not read the news at 
all?” “How does a newspaper discriminate?”  

 Embedding students’ contributions into the lesson by referring back to them e.g. “As Ezgi was saying...” 

 Excellent lesson preparation to make the lesson more interesting, up-to-date, relevant for the learners; this was particularly noticeable in your 
addition of topical articles taken from the Internet. They helped deepen both learners’ knowledge and understanding of the topic as well as 
providing revision outside of class time. 

 You treated the learners seriously, trusted them and were interested in their comments and perspective. You encouraged maturity of thought 
and also critical thinking when addressing the issues raised by the material. 
 

Areas for further development / Suggestions 
 

 Giving students preparation time prior to sharing ideas; resisting the temptation to ‘step in’ to cover silence at the start of an activity 

 Ensuring that all students have a few minutes of silent time before asking questions about unknown vocabulary items, they could also use this 
individual silent time to circle the key words they need to focus on during the listening. 
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 Considering the balance between whole group feedback and provision of individual support e.g. how much individual support to provide during 
monitoring; how much time to set for tasks; as a result the necessity of whole class feedback/checking of answers that follows 

 To build on the very learner-centred nature of your lesson, you might like to consider giving learners a little time to prepare for 
activities/feedback that require a considered response. Not only does this help focus the learners on possible ideas but equalises the 
opportunity to contribute. 

 Lesson management: even spread of attention during monitoring and snappy pace (try not to stay too long with one pair/group); teacher echo – 
try not to repeat answers/ideas after students to encourage them to listen to each other more; physical organization of the room – no row of 
chairs in the middle and use of lights 

 Fuller exploitation of the core task i.e. paraphrasing to maximise both individual and whole class/group involvement by discussing a few 
strategies for deducing meaning from context before the core task; doing the first one as an example whole class and discussing paraphrasing 
strategies and use of language. 

 Feedback after the quizlet.live vocabulary task; even if it’s a brief one, having a whole class discussion on e.g. “What’s most memorable to you 
now? Why/How?” “What do you believe you learned about yourself/others from doing this task?” 

 Considering the level of learners, you might want to consider ways of stretching them so that they produce more e.g. aim for quality over 
quantity by setting time limits for speaking tasks (vs. completing all the task); students need to speak together for 4 minutes on one or all of the 
prompts; this would encourage students to focus on supporting/developing their ideas as appropriate to the prompt rather than giving short 
responses. 

 A consideration of how you can incorporate a greater focus on meaning and learning e.g. longer time for individual engagement; post-task 
discussion on textual meaning and learning; explicit reference to the text you had up on the screen even with ‘True’ answers occasionally. 

 
C. NOTES  

 
1-13 : 2014    14-28 : 2015    29-40 : 2016    41-56 : 2017 

 
D. CONSIDERATIONS 

 

 Starting point to acknowledge and not lose sight of all our strengths of which we possess plenty! 

 How extremely useful the analysis has been: SL profile; revisions to the criteria 

 Not making any generalizations through this profile yet giving careful consideration to what the analysis suggests 

 Other OPD activities not included as they are not available as FB records 

 Exploring what the data might suggest in terms of areas for further development / suggestions and focusing on these a bit more individually and 
institutionally 
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 If the same point is a strength but also a suggestion it means one aspect of the sub-area can be developed further or in just one stage of the 
lesson 

 LP (a): hence the suggestion ‘maximizing learner involvement’ i.e. many aspects positive/effective already =)) 

 Reference to the 2003-2008 profile - compare 

 Not full comparison though as we haven’t analysed 2009-2013 

 Refer to the main categories in the Eaquals TDFRAM? 

 SL Criteria: add the previous descriptive information and credits + add: Revised August 2017 based on analysis of 3-year data from SL 
developmental lesson observations 

 Reference to SL course evaluations? 

 Provide examples to the points/considerations/implications 
 

E. IMPLICATIONS FOR CHANGE/ACTION 
 

 Revisions to our Criteria for Effective Teaching: additions, combined/regrouped aspects, rewording for consistency in language use e.g. with the 
use of gerunds, freeing of the few adjectives of ‘good’ and ‘effective’, deletions 

 And possibly further combined aspects but also additional sub-descriptors such as, ‘opportunistic teaching’ (LP), ‘variety of work modes’ (LM), 
‘exploiting content/developing content knowledge’ (LP) 

 Need for observers focusing additionally on the less referred to areas in the criteria 

 Avoiding “You...” in comments e.g. you did this, you did that etc. c.f. lesson observation not just teacher observation; similary avoiding the use 
of V2 but using the gerund form instead for if we say something is a strength, we also advocate it be continued 

 Observers, let’s not use ‘nice rapport’ please 

 Observers, for the suggestions part, deciding on and using an ‘umbrella’ category or sub-area from the criteria to wrap the comments within 
rather than writing the comment or suggestion only 

 Prioritising this/these in the annual target setting and if possible with respect to the Eaquals TDFRAM? 

 We can individually revisit the criteria and prioritize sub-categories of knowledge/skills/attitudes where there appears to be less of a focus in 
the feedback documents so far and which seem to highlight areas for further development (c.f. school profile) 

 Observers, see shaded areas in ‘knowledge and awareness’: comment on these for the later feedback following the pre-observation meeting 
 
 
 
 
 


